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Table Talk

Please select one question 
to discuss:

• Differentiation and 
Personalization of lessons are now 
common in K-12 classrooms, yet 
professional development is often 
one size fits all. Why do you 
believe this discrepancy in 
practice exists?

• Why would professional 
colleagues at a school want to 
differentiate professional 
learning?

Learning TargetsLearning TargetsLearning TargetsLearning Targets

Participants will have the opportunity to:

• Analyze how administrators and teachers work 
together to design systems of differentiated 
professional support while using existing school 
improvement routines and addressing districtwide 
initiatives to strengthen teacher skillfulness, 
purposeful collaboration, and develop the capacity 
to improve student achievement. 

• Experience innovative, differentiated professional 
learning structures and strategies that build teacher 
expertise (aligned with teacher evaluation standards 
for new, probationary, and experienced staff) and 
create a forum for meaningful, results-driven inquiry 
that fosters rich collegial dialogue and leads to 
vibrant student learning. 

• Explore how our session’s professional learning 
strategies for teachers can also be implemented 
in classrooms to enhance student performance. 

• Examine how collaborative structures, coaching 
practices, and professional learning 
communities (PLCs) increase resources to 
reduce teacher isolation, develop trust among 
professional colleagues, address diverse student 
learning needs, and create positive, learning 
focused cultures. 

• Identify essential values, beliefs, norms, and 
practices to sustain collaborative, learning 
focused work over time. 

• Plan how to use session strategies to galvanize 
commitment to differentiated support systems 
and build positive, collaborative cultures where 
every student succeeds. 
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Agenda

Welcome, Introductions, Overview, Table Talk, 
Learning Targets, Agenda Review

The Parkside Story

• In the Beginning

• Shift Happened

• Influences on Designing Support Structures

• Differentiated Professional Learning Structures

• Guiding Principles and Applications

• From Isolation to Genuine, Student Learning 
Focused Collaboration: What Made the 
Difference?

Lessons Learned

Reflections, Action Planning, Sharing and 
Feedback on the Session

School Stats 

• Grades Served: 6, 7, 8

• Student Enrollment: 1417

• Number of Students on Free/Reduced Lunch: 650

• Special Education: Self Contained Classrooms, 52 
Students; 180 Students Receiving 
Accommodations in General Education Classes

• Number of ESL Students: 320

• Number of Staff Members: 133

In the Beginning…

• Eight Years Ago…A New Principal

• High Staff Turnover, 

• Teacher Isolation; Fragmented Culture, Negative Climate 

• Diverse Student Learners

• Lecture Style Teaching; Teachers Teaching from Their Desks

• Little Student Focused, Collaborative Teaching

• Many Free and Reduced Lunch Students

• Large Population of English Language Learners

• Large Special Education Population

• Cross Discipline Team Structures vs Content PLC Structure

• The Structures for Planning, Collaboration, and Professional 
Development Were Decided By Administrators or District 
Initiatives
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Shift Happened...Shift Happened...Shift Happened...Shift Happened...

• Standards Based Grading

• Standardized Test Changed; Scores Declined

• Desire to Increase Rigor for Students: Student Focused 
Instruction

• Cambridge Certification

• Professional Learning Communities (PLCs) Replaced Teams 

• Common Assessments Implemented for Accountability 

• Implementation and Support for Professional Development 
to Enhance Teacher Practice and Student Achievement 
Were Entrusted to Teacher Leaders

What were the changes?

How Did the Ball Get Rolling?

• Shift in decision making responsibility. 

• District mandates integrated 
purposefully into professional learning 
activities.

• Support for teachers expanded, 
focused, and enhanced based on 
need. 

• A Peer Coaching Model, focusing on 
Collaborative Work and Formal 
Coaching was selected and training 
was provided to a core group of 
teachers.

The The The The 

Changes Changes Changes Changes 

Created Created Created Created 

the the the the 

Need Need Need Need 

to...to...to...to...

Support New, Continuing and 
Veteran Staff with Promising 
Practices and District  Initiatives

Support

Break Down Territorial Boundaries 
Across Classrooms 

Break 
Down

Build Trust and Create a Willingness 
to Share Professional PracticesBuild

Promote Meaningful Collaboration 
Among New, Continuing and 
Veteran Teachers, as Well as Other 
School Leaders   

Promote

Provide Alternatives to “Teach, test, 
and hope for the best!”

Provide

Increase Student EngagementIncrease

Implement Student Focused Lessons to 
Promote Rigor, Responsiveness, and Student 
Learning

Implement

Create and 
Implement

Offer PD to Build Trust, Increase 
Collaboration, Enhance Professional Practice, 
and Improve Student Learning

Offer

Develop, Strengthen, and Promote Culturally 
Responsive Instruction to Maintain a 
Learning Focused School

Develop, 
Strengthen 

and Promote 

Create and Implement a Student Focused 

Schedule (Rotating Schedule) 
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Relationships Among Colleagues

Individualism
Balkanization

Collaborative 

Work

“Contrived 

Collegiality”

Low Risk Medium Risk High Risk

Quick Check

• Thinking about 
your school, 
where on the 
spectrum does 
the level of 
collaboration 
fall? 

The Parkside Story

Goals

• Develop a differentiated system of professional 
support to enhance teacher skillfulness, school 
climate, and school culture for teachers with 
all levels of experience in ways that lead 
directly to student learning. 

• Identify and nurture the essential conditions 
that increase authentic teacher collaboration 
and student progress. 

• Create structures that generate and sustain 
robust conversations among diverse 
stakeholders, improving teacher and student 
learning.

And…

Address these goals while 
complying with school 
routines and district 
mandated requirements 
and initiatives. 
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To Ponder…
Given the goals that Parkside Staff wanted to 
accomplish, what do you believe are some 
forces/factors that would promote or deter their 
efforts?

Force Field Analysis 

Promote Deter

(Adapted from Robbins, May 2015, Peer Coaching to Enrich 

Professional Practice, School Culture, and Student Learning, ASCD)

Who’s On the Teacher Leadership Team?Who’s On the Teacher Leadership Team?Who’s On the Teacher Leadership Team?Who’s On the Teacher Leadership Team?

Hindsight is 20/20...Originally, there was:

• A Team of 12 teachers

• Team members were mostly Department Chairs, including 
Special Education and ESOL (English for Speakers of Other 
Languages)

Corrective Lenses 

• Create a team with representatives of grade levels and 
content areas.

• Select individuals who have an interest in growing 
professionally and are truly committed to being life long 
learners.

• Recognize that the role of department chair infers superiority 
to some, and could interfere with the Peer Coaching focus on 
non-evaluative, growth oriented support.

Table Talk 

Activity: 
Examining 
the Focus of 

Teamwork 

Please choose ONE of the questions 

below to reflect upon and discuss at 

your table: 

Given the initiatives and/or changes 

in your school or district, what are 

the structural and/or professional 

development supports needed? 

(classroom level and schoolwide)

What do you believe fosters 

Teaching Excellence?

What are the defining elements of 

Student Success? 
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Supporting Supporting Supporting Supporting 

the Team’s the Team’s the Team’s the Team’s 

WorkWorkWorkWork

• Peer Coaching Training with an 
emphasis on how to provide non-
evaluative feedback.

• Collaborative Work and Formal 
Coaching

• Vision and Mission Developed 
(Decision not to call selves 
coaches; “SOS” is created—
Support Our Staff)

• Menu of Options Designed

• The development of a more 
Collaborative Culture created a 
need for places to meet; staff 
rooms emerged in every grade 
level hallway, providing forums for 
learning focused conversations.

S.O.S. Vision

Intended Outcome: Implement a non-evaluative peer 
coaching program that enhances school climate and culture 
and supports teachers at all levels of experience in order to 
increase student progress. 

Overall Vision: For the initial kickoff, the Parkside Middle 
School Peer Coaching Program was closely associated with 
the district’s mentoring program, but now extends into years 
2-5 of the probationary teacher time period and teachers 
new to the building. The option to participate in the program 
will be made available to all staff members regardless of 
years of experience. It is the belief of the Peer Coaching Team 
(otherwise known as the S.O.S.  “Support Our Staff”) that 
this model will aid in enriching professional practices, 
building a culture of inquiry and learning, and positively 
impacting students’ experiences and achievement. 

S.O.S.S.O.S.S.O.S.S.O.S.

Support Our StaffSupport Our StaffSupport Our StaffSupport Our Staff

Safe Harbor

Collaborative Work

Sharing stories about teaching practices

Analyzing videos of teaching practices

Problem solving about classroom dilemmas/issues

Study groups

Conversations about student work

Participating in article/book discussions

Co-planning lessons

Supporting PLC Collaboration

Studying research based/promising practices
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Release time- Coverage provided for a focused trip into 

another classroom

Support with Standards Based Grading

Support with incorporating “Thinking Skills” into Learning 

Targets

Online networking and webinars

Skype sessions

Participating in Data Talks:

• Individual students

• Classroom data

• Grade level

• Subject area

• Formative assessments

• Summative assessments

• Subgroups

S.O.S.S.O.S.S.O.S.S.O.S.

Support Our StaffSupport Our StaffSupport Our StaffSupport Our Staff

Adventures at Sea

Formal Coaching (in the classroom)

Design and Co-teach a lesson

Film and follow-up about the lesson

Serve as an advisor in a particular area of expertise

Provide professional learning resources

Collect and share data on a desired area of focus

Conference and observe with a focus on:

• Thinking Skills

• Wait Time

• Interaction Analysis

• Project Based Learning

• Differentiation

• Student Engagement: Active Learning

• Learning Styles

• Checking for Understanding

• Feedback

• Student Work

• Teacher-Student Relationships/Interactions 

• Technology Integration

• Student Engagement

• Collaboration Grouping 

Limited Participation...But Why?

Thinking about these 
results, why might 
teachers be hesitant 
to get involved?
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Guiding Principles and Applications

Student

Learning

Circles of InfluenceCircles of InfluenceCircles of InfluenceCircles of Influence

Professional Learning DesignProfessional Learning DesignProfessional Learning DesignProfessional Learning Design

Mandatory Professional Learning 

Sessions for all Staff

• Visible Learning (Hattie)

• Growth Mindsets (Dweck)

• Feedback

• Culturally Responsive Instruction

• CHAMPS (Classroom Management System)

• Mindfulness  

Shared Language/Experiences to Inform Practice
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From Isolation to 

Genuine, Student 

Learning Focused 

Collaboration: What 

Made the 

Difference?

Changing 

of Tides

Open Classroom Fieldtrips

Staff Response to 
Collaborative Work

• Hosts 

• Participants

Open Classroom Field Trip Participants Reponses 
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Supplementary Ideas for 

Collaboration 

Teacher work week options:  

• PD sessions model choice, 
allow staff to have their time 
valued, differentiated for a 
variety of needs/challenges

• SOS was one of the break-out 
session options

Next Steps for SOS team:  
instructional rounds 

Staff Rooms That Promote Staff Rooms That Promote Staff Rooms That Promote Staff Rooms That Promote 

Collaboration and Focus on Collaboration and Focus on Collaboration and Focus on Collaboration and Focus on 

Teaching and LearningTeaching and LearningTeaching and LearningTeaching and Learning

• Articles About Instructional 
Practice, Curriculum, and Student 
Assessment

• Examples of Student Work

• Classified Ads About Classroom 
Challenges

• Instructional Items to Swap

• Resources (books, catalogs, 
magazines, newsletters)

• Chalk Talk: Strategies to Enhance 
Teacher-Student Relationships 

Strategies for Creating Meaningful Strategies for Creating Meaningful Strategies for Creating Meaningful Strategies for Creating Meaningful 

TeacherTeacherTeacherTeacher————Student RelationshipsStudent RelationshipsStudent RelationshipsStudent Relationships

Chalk Talk

Chalk Talk is a silent activity that 
provides all staff/students with the 
opportunity to reflect on what they 
know, generate ideas and share their 
thinking and wonderings while 
connecting to the thoughts of their 
colleagues/classmates. The process can 
also be used to check on learning, 
develop projects or solve problems. The 
Chalk Talk thinking routine provides 
everyone an opportunity to be heard. 
The process makes thinking visible. 

How 

Chalk 

Talk 

Works…

There is no talking.

Everyone has chalk, crayons, markers, or pens.

Facilitator writes the prompt in a circle.

Group members “build upon” other people’s 

ideas simply by drawing a connecting line to 

the comment.

People write as they feel moved.

When time is called (usually after 10-15 

minutes), group members can dialogue about 

the collective work.

Many times, Chalk Talk products are posted 

and added to, as new ideas surface. 

*Chalk Talks may take place in a staff room, 

PLC meeting, or faculty meeting. 



11/28/2018

11

Monday Munchies, Talking & Taco TuesdaysMonday Munchies, Talking & Taco TuesdaysMonday Munchies, Talking & Taco TuesdaysMonday Munchies, Talking & Taco Tuesdays

• A Monday Munchies event was scheduled. The ticket in 
the door required teachers to describe, on a note card, 
either a discipline problem they had struggled with, or a 
success they had experienced in resolving discipline 
problems. Teachers snacked, exchanged cards, problem 
solved, and shared, leaving with ideas and opportunities. 

• Talking and Taco Tuesdays involved the same type of 
forum, simply scheduled on a different day of the week 
with food and problem solving as the incentive.

• Informal feedback indicated that many 

teachers had concerns about discipline.

• The S.O.S. Team decided to create a forum 

for analyzing discipline problems and 

planning proactively to address them in a 

learning focused way. 

• Please divide your doughnut into as many sections as you 
have members at your table. (When drawing, please keep 
in mind that the shared norms will be written in the 
doughnut hole.)

• Brainstorm individually (for two minutes), about what you 
would like the norms for your team to be, writing your 
thoughts on your section of the doughnut. You may 
consider how you want to be treated as a team member 
and how you want the team to function.

• Share your collective thoughts. Where there is consensus 
on an idea, write these as “norms” in the center of the 
doughnut hole.

• After the shared norms have been agreed upon, team 
members sign the document. 

Creating Norms for Collaboration

Results: 

Where We 

Are Now

• Teacher Turnover is Decreased

• Positive Staff Survey Results

• Climate of the Staff is 
Welcoming and Positive

• More Collaborative Culture

• Fully Accredited

• Test Scores Up

• ELL Pass Rates Increased

• Differentiation of Support is 
Now Embedded in the School 
Day 

• A Greater Number of Teachers 
Now Perceive That Their Time is 
Valued

Lessons Learned

• It takes patience, understanding and focus to 
develop and empower people.

• Administrative support is essential.

• Professional Learning experiences (based on 
workplace needs) change values and beliefs and 
increase individuals’ interest and willingness to 
collaborate with colleagues and implement new 
teaching practices.

• Culture has a profound influence on relationships 
among colleagues.

• Relationships among colleagues influence culture 
and climate.
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• Getting started is difficult, but generating and 
sustaining momentum is even more challenging 
during a change initiative.

• When teachers take charge of their own 
professional learning, and differentiate how and 
when that happens, teacher skillfulness soars, 
support for problem solving expands and resources 
increase to meet the needs of an increasingly 
diverse student population. 

Reflections and 

Personal Next Steps

Reflection allows new 
neural connections to 
form. Jot down a few 
notes about what you 
would like to remember 
from this session. 

Take Take Take Take AwaysAwaysAwaysAways: Planning Template : Planning Template : Planning Template : Planning Template 
Thinking about your schoolwide or district initiatives,

• Is there sufficient trust among colleagues to weather the 
storm of implementation challenges?

• How similar is this initiative to ones that have failed or 
flourished in the past?

• Who would be on your implementation team?

• What type of administrative support would you need?

• What are the obstacles that would need to be overcome?

Thinking about your school culture, what will you:

• Start doing

• Stop doing

• Keep doing

Supports you would offer: 

Bon Voyage



11/28/2018

13

S.O.S. activities were 

influenced by the content 

of Peer Coaching to Enrich 

Professional Practice, 

School Culture, and 

Student Learning (2015), 

an ASCD book written by 

Dr. Pam Robbins.

S.O.S. activities were 

influenced by the content of 

Disrupting Poverty (Budge & 

Parrot, 2018) and the 

September 2016 issue of 

Educational Leadership, 

which focused on 

relationships. Ideas and 

concepts from these sources 

informed the work of 

teachers in their efforts to 

model culturally responsive 

practices. 

The design for S.O.S. 

activities continues to be 

informed and influenced 

by site-level needs and 

current literature 

regarding promising 

practices. 


